Introduction
After the Sino-Japanese War (1894-1895), over-population and unemployment became pressing issues in Japan. Many intellectuals were concerned about the social and economic hardships caused by these problems and advocated solving them through emigration. The prominent journalist and a professor of geography at the Tokyo Senmon Gakkô (presently Waseda University), Shiga Shigetaka (1863 -1927 Hawai'i was an ideal migration destination for the unemployed and impoverished Japanese.
Organisations were established to assist people going abroad.
1 After the first wave of migration (starting) in 1885 saw 945 Japanese settlers in Hawai'i, the numbers steadily increased, so that by 1909 there 70,000 Japanese living there; more than a half of the total population. By then many immigrants settled in Hawai'i permanently. This move towards permanent settlement coincided with the Americanization of Hawai'i and growing discontent about the cheapness of Japanese labor and the increasing number of Nisei (the children of first generation Japanese emigrants).
2 After migrating to Hawai'i, the Issei (first generation Japanese emigrants) experienced a long period of transition in which they searched for a new identity. While they remained Japanese subjects, "aliens ineligible for citizenship " (until 1954) , their children, Nisei became American citizens at birth and thus held dual citizenship after Hawai'i became a U.S.
territory in 1900. The Issei, not yet able to sever their ties with Japan, were anxious as to "how the Nisei would be educated and fare in their native land".
3 Some educators believed they should be educated as Japanese, according to the moral principle as expressed in the Imperial Rescript on Education (1890). Others were afraid that "undue emphasis on those aspects (of the Rescript) would create an insular mentality among Nisei children which would hinder the children's ability to adapt to American society". Thus they advocated educational assimilation. 4 In Hawai Nikkei imin no kyôikushi (History of Education for Japanese Immigrants in Hawai'i) Okita Yukuji points out that Shiga recommended that the education of the Nisei be freed from the Japanese curriculum, a stance that reflected his broader criticism of the imperial education system, and particularly the moral precepts expressed in the Rescript. 5 Shiga was one of the eminent Japanese scholars who visited Hawai'i and encouraged the immigrants to assimilate with American culture and to adopt to the U.S. education system.
As such he played a vital role in establishing a new identity for the immigrants and a new direction for the education of the Nisei. This paper examines his recommendations for Japanese immigrants in Hawai'i, who, in the 1910's, were in transition from being sojourners to being permanent residents.
It firstly outlines a brief history of Japanese migration to Shiga believed that the immigrants would become pioneers for cultural coalescence between the East and West, but that they needed guidance as to how to bridge their Japanese moral foundation with the moral landscape of their new land. It will be clear that he was one of the few intellectuals who provided the immigrants with practical recommendations.
The Purpose of Education: A Comparison with Inoue Tetsujirô
After its victories in the wars with China and Russia, Japan was perceived by many rival nations as a "threat". As Japan transformed itself into a militaristic nation, anti-Japanese sentiment increased overseas. At home, constant tax increases and worsening poverty created deep social tensions and fostered the rise of grass roots anti-government theories and radical social movements such as socialism and anarchism.
In order to pacify the political and social unrest, the government initiated kokumin dôtoku undô (the National His attitude, in short, was centered on an idealized rendition of Japan's past. As such, the passing of time was not, according to him, a reason to contemplate change.
Shiga saw the purpose of education differently. In addition to following the "sound mind sound body" approach (borrowed from liberal Western educational theory), he believed that education should prepare Japanese students to take their place as members of the international community.
Within Japan, he thought that people needed to be educated to deal with economic growth and technological development, but he also believed that education should provide for the needs of those who would eventually live overseas. He was convinced that emigration was essential to Japan's survival, because the limited land mass of the country simply could not accommodate and feed an annual increase of 750,000 people. Thus, Shiga referred to emigrants as "true patriots who left for the benefit of the country".
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At first, Japanese labor contractors worked at the sugar plantations for a period of three years. Although the salaries were low, the immigrants received free accommodation, power, water supply, and medical care. Initially, they were able to save their money and take it home once their contract expired. Very few of them stayed beyond the expiration of their first contract. This changed when, in the 1890s, government-level arrangements for contract workers were no longer available and individual ones were introduced.
The Japanese government was concerned about the "maltreatment" of the immigrants and thus was reluctant to support calls for greater emigration. 14 After the termination of dekasegi (labor contracts and/or temporary agricultural works) immigrants stayed for longer periods or permanantly.
They were then referred to as shokumin (permanent settlers) rather than imin (sojourners), and many moved to the U.S. 
The Education of Japanese Immigrants in Hawai'i
Many of the earlier sojourner immigrants to Hawai'i, most of whom were male, were tempted by gambling, drinking and prostitution. After days of hard labor on a sugar plantation they were eager to relax and enjoy some diversion, and often they were forced to compete for a female companion. Some of the female immigrants became involved with prostitution, for the money and conditions were far better than those they encountered laboring in the field. Advocates of emigration hoped that more Japanese women would emigrate so that the male workers would come to lead more constructive lives, saving their money to start up businesses, or for marriage, and raising a family. 21 While so-called "picture brides" migrated to Hawai'i, Japanese monks and missionaries also moved there in the hope of halting the moral decadence of the immigrants.
As more Japanese immigrated, the demand for an organization of mutual support increased. As such, they all taught from the national textbooks used in Japan, which seemed appropriate while they remained "sojourners".
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At that time there was seemingly little conflict between the parents and their children's Japanese teachers; if there was it often lay in persuading parents of the need to educate their children and to send them to school. 26 At any rate, most schools at this stage were run by volunteers and were not systematically organized as institutions.
Reverend Okumura Takie (1865 Takie ( -1951 28 In this way the Japanese government came to extend its authority to its people living overseas, though after the Russo-Japanese War it was inclined to regard them as kimin (abandoned people).
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As Japanese schools spread across the islands, locals on the islands became aware of the high birthrate of the Japanese and the fact that they educated their children at public (English) schools where they did very well academically. were being further encouraged to emigrate overseas. 37 The situation was so hard that some school children could not afford to bring lunch with them and that many were so feeble that they fainted during their daily physical exercises.
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In contrast, Shiga stressed that immigrants in Hawai'i were blessed with better living conditions and climate. For example, Japanese living in Kona had large families with an average of seven to ten children, and many older people lived longer and in better health than their counterparts in Japan.
Longevity was Shiga's key criteria for measuring prosperity.
He believed that free from the hardships then prevalent in Japan, immigrants in Hawai'i could become "global" citizens, discarding their insular thinking to occupy the cultural crossroads between the East and the West. Unlike Inoue, who stressed kokutai, the Japanese essence deriving from a continuous imperial lineage, Shiga strongly recommended that immigrants assimilate into the local culture and adopt the American education system for their children:
It is a duty for any man to abide by the constitution of the country where he lives. Therefore, the immigrants should not educate their children in accordance with the primacy of the education principle in Japan, but with the requirements of the republic in which they are living. 44 Shiga was not alone in advocating this path. Shimada Saburô (1852 Saburô ( -1922 46 Hence it became widely accepted that the immigrants needed to establish a new identity as "U.S. citizens" independent from their motherland. As we shall see, Shiga was one of the few intellectuals who provided practical suggestions as to how they might adapt traditional Japanese moral ability to their lives in Hawai'i.
In his lectures during the 1914 visit, Shiga asserted that the immigrants had to think of themselves as individual members of a community rather than as imperial subjects.
Having been taught to be unquestioningly obedient to one's family and to the Emperor, the Japanese immigrants did not know how to make this transition. Their inability to show their Japanese identity alienated them from others in the Hawai'ian community and resulted in widespread misunderstanding, and sometimes in anti-Japanese sentiment. In "Kaigai hatten no konponteki shisô" (Fundamental Thought on Overseas Development), Shiga identified one of the key characteristics associated with the Japanese:
As a result of the imperial state-oriented education, Japanese have not fostered a capacity to express their care for others. Japanese are consequently regarded as selfish and such misunderstanding is the cause of anti-Japanese sentiment. In contrast, even when there were over 90,000 Japanese living in Hawai'i, they had failed to even introduce a Japanese favorite like loach. 48 Furthermore, the immigrants sent money to Japan rather than invest in local industries. They partook in Japanese cultural activities but failed to invite local people, and thereby neglected to foster closer ties with the rest of the Hawaiian community. This lack of awareness of social mores, Shiga concluded, made overseas Japanese unpopular. Reverend Okumura Takie claims that this attitude derived from dekasegi konjô, their sojourning mentality, their unwavering belief that they would one day return to Japan, which freed them from the need to create a new set of lasting social relations. of both the Alamo and of Nagashino". 52 Shiga believed such respect to be the first step towards Japanese assimilation.
Having been raised to believe that Japanese culture is "unique and superior", the immigrants had to develop a respect for U.S. culture before they could contemplate assimilation.
Shiga also lectured on the historical relationship between Hawai'i and Japan, particularly in regard to Nakahama Manjirô (1827-1898). 53 Sôga noted that these talks filled as they were with Shiga's ideas about cultural accord and practical examples of how it might be brought about were both enlightening and inspiring to the immigrants that heard them.
Dr Katsunuma thanked Shiga on behalf of the Friday Club and the audience, and Shiga, in return, encouraged the immigrants, wishing them eternal prosperity in Hawai'i. 54 In discussing the adaptation of education to locality, Shiga thought Hawai'i had great potential for the Japanese. Unlike Inoue who did not see any need for Japanese emigrants to adjust their guiding principle, Shiga emphasized that a person's education should be in accord with the needs of the country in which he or she resides. For this, it was essential that textbooks feature stories set in Hawai'i, where the Nisei were being reared, rather than those drawn from Japanese history and culture. To further illustrate this, he referred to the following situations. British immigrants to Australia adopted textbooks suitable to Australian conditions, so that the characters children read about would go to the beach at Christmas instead of holidaying in the snow as they might in England. In another case, after a group of young Nisei students from Hawai'i saw a play in Japan, they thought that "snow" referred to pieces of paper falling onto the stage. 56 In essence, Shiga's advice to the Japanese immigrants was to adapt the Japanese curriculum and educational principles to the local situation in Hawai'i; to observe the old maxim, "when in Rome do as the Romans do". "Jargons such as kokutai, chû and kô, only make the immigrants confused and argumentative as regards to moral conduct and fail to awaken them to the need for change." 57 As such, he believed that they
should not adhere to the primacy of the Japanese education system with its emphasis on the patriarchal moral principle.
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Having argued this case, the next step was to revise would become aware that they were living in a cross-cultural environment and would be more able to conform to local mores.
Once they were so inspired, Shiga anticipated, they would act appropriately and thereby defuse the antagonism directed towards them by their fellow Hawai'ians. NOTES Unless otherwise noted, all Japanese references were printed in Tokyo and all Japanese names appear with the family name first. Throughout this paper, circumflexes are placed over long vowels of Japanese words, except for places and publishers already known in English without them. For ease of reference, English translations are provided for the titles of most works. (Keigansha, 1931) , 64. Minamoto Shôkyû, "Shigetaka Shiga 1863 -1927 ," Geographers Bio-bibliographical Studies 8 (1984 
